Introduction
I've long considered questions of wholeness, meaning, and purpose in life, at least for 58 good years. As a college student in the 1960s, I considered such concerns much more important than making the grade or getting a job. It was much easier to ask, "What do you believe and value?" than "What will you do with that degree?". That's probably why I chose to teach junior high school for two years following graduation. There were always lots of openings, and what else could I have done with a degree in French literature, wrapped around the study of philosophy and classical languages? I had never really considered what I was to do with all that.
As it turned out, I was a terrible junior high school teacher, for a variety of reasons. The need to search for something else to which I could commit myself became apparent, if not a desperate desire of a "twenty-something" who wasn't quite ready to settle into life's calling. After several other fits and starts I did eventually find my path, and 34 years later I am still on it. Only now I am fully convinced that I was called to do this work, teaching graduate students in higher education and student affairs. Wholeness, meaning, and purpose have indeed converged in my spirit such that I cannot imagine myself ever having done anything else in life but this.
However, being a professor is only one of my roles. I have been a friend and spouse to Dorothyann for 30 years, and a father to our three children: Julia (24), Martin (21), and Clare (18). While my public life has cast me into the scholarship of how college students learn, develop, and grow, my private life has called me to be guru, guide, and at times, goat to three aspiring young adults. My professional hat covers a head full of propositions and theories about all that; my personal hat covers a heart full of yearnings, desires, and wishes for each of the young souls I have accompanied into this life.
As I read the literature in this area, and know well from personal experience, it tells me that the college years are replete with challenges and opportunities to make meaning of it all-life's purposes, life's ways, and life's ends (Parks, 2000) . A time characterized in most students' lives by significant transitions (Levinson & Levinson, 1996) , going to college is an occasion for approaching the big questions life offers. I have discussed them elsewhere (Strange, 2000) as "spiritual questions," framed by their relevance to personal identity, relationships, and purposes. Thus, questions of self-definition and understanding translate, for example, into "Of what worth or value am I?" and "What inspires me?" Questions of relationship to others become reflections ______________________________________________________________________________ like "To whom am I connected?" and "How have I experienced forgiveness?" And last, questions of purpose and direction might ask, for purposes of illustration, "Who and what guides me?" and "For what or whom would I be willing to die?" Answers to such questions become the substance of what Parks (2000) calls the faithing process, the "ongoing composing of the heart's true resting place" (p. 24). This process, she suggests, benefits from a mentoring environment that offers participants "a network of belonging, big enough questions, encounters with otherness, important habits of mind, worthy dreams, [and] access to key images, concepts (content), and practices . . . ." (p. 135). Perhaps like no other institution, higher education seems well suited to the designs of such an environment. After all, where else is there such a concentration of resources aimed at the expressed purpose of human learning and development? The typical college or university campus is hard to beat in terms of the array of opportunities and choices it features. So goes the scholarship on the matter.
The encounter between what I read and write, and what I live, defines here my own moment of meaning, wholeness, and authenticity. My desire to understand the college experience takes on new dimensions as I think about advising my own three students at home. The first two have already taken flight, to some extent. They have heard most of what they are going to hear from me, at least until they return on their own terms. The last one is about to peer over the edge of the nest for the first time. 
(a pun you will hear many times in college!), but the power of these ideas will become clearer to you as time goes on. All you have to remember now is B-Q-O-H-W-D-I-P (or "Barbecue in Ohio with Dip"). This is a mnemonic (a word or phrase used to remember something else) I teach my students to organize what we know about how to nurture the quest for authenticity and wholeness (that is, "becoming yourself") in college. Put these ideas together and you have what's called a "mentoring community," a good place for your spirit. Let me tell you about them (and for that I need my dad hat).

Network of Belonging
[A mentoring community is a "network of belonging that constitutes a spacious home for the potential and vulnerability of the young adult imagination in practical, tangible terms" (Parks, 2000, p.135 
Big Enough Questions
[Mentoring environments have the "capacity to extend hospitality to big questions" (Parks, 2000, p. 137) . "Big questions stretch us. They reveal the gaps in our knowledge, in our social arrangements, in our ambitions and aspirations. 
Encounters with Otherness
["One of the most significant features of the human adventure is the capacity to take the perspective of another and to be compelled thereby to recompose one's own perspective, one's own faith" (Parks, 2000, p. 140 
Habits of Mind
[Mentoring environments create "norms of discourse and inclusion that invite genuine dialogue, strengthen critical thought, encourage connective-holistic awareness, and develop the contemplative mind" (Parks, 2000, p. 142) . "When one speaks, and then is heard -but not quite, and therefore tries to speak yet more clearly -and then listens to the other -and understands, but not quite, and listens again -one becomes actively engaged in sorting out what is true and dependable within oneself and about one's world. How one makes meaning is composed and recomposed in this process" (p. 142 
Worthy Dreams
[A worthy Dream constitutes "a quality of vision . . . an imagined possibility that orients meaning, purpose, and aspiration" (Parks, 2000, p. 146) . It is "a relational sensibility in which I recognize that what I do with my time, talents, and treasure is most meaningfully conceived not as a matter of personal passion and preference but in relationship to the whole of life . . . . Vocation is the place where the heart's deep gladness meets the world's deep hunger" (p. 148 
Access to Images
[Powerful mentoring environments . . . offer "images of truth, transformation, positive images of self and of the other, and images of interrelatedness" (Parks, 2000, p. 148) . These are images of truth that offer a complete picture, incorporating the "realities of suffering [as well as] the awe of wonder" (p. 151); they are images of transformation that distill a "hope for renewing the world"; they are affirming images of self "that convey a faithful correspondence between [one's] own aspirations and positive reflection in the eyes of another whom [one] values and trusts" (p. 151); they include "images of the other as both similar and unique" and "images of interrelatedness and wholeness" about "institutions that work" (p. 151 be "good," "honest," "anxious," "faithful," "sad," "caring," "frightened," "fair," "helpful," "creative," "loyal," "confused," and "loving." These were the first images that shaped your experiences of goodness and truth.
College will work much the same; like before, some days you'll appear in pajamas and wet hair, but the images will come instead from Homer, Faulkner, Machiavelli, DuBois, Jefferson, Dostoevsky, Friedan, Darwin, Picasso, Sartre, Dewey, Thompson, Baldwin, Mozart, Marx, and Wright 
Communities of Practice
[Mentoring environments engage in the "practices of hearth, table, and commons" (Parks, 2000, p. 154) . Hearth includes spaces where individuals are "warmed in both body and soul, are made comfortable, and tend to linger." Such places "invite pause, reflection, and conversation" (p. 154). The practice of table works in similar ways: "In every culture, human beings have eaten together" (Parks, 2000, p. 156) . "The practice of the table prepares us for civitas . . . we learn to share, to wait, to accommodate, to be grateful. . . . we learn delayed gratification, belonging, commitment, and ritual" (p. 156). Above all though, the table like the hearth is a place of dialogue and conversation, where dreams are shared and images are explored among peers and mentors. Last, the practice of commons affords opportunities of "interrelatedness, belonging, and learning how to stand -and stand with -each other over time" (p. 156). Such places "confirm a common, connected life, and in common with various forms of story and ritual, it can become the center of shared faith and grounded hope" (p. 157 
